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Skills for Sustainability Standards Framework 
 
This report outlines the research and consultation processes and findings that contributed 
to the development of a framework of voluntary standards for providers of skills for 
sustainability. 
 
The resulting Skills for Sustainability Standards Framework is aligned to the AQTF Excellence 
Criteria.  The National Quality Council has agreed to conduct a pilot program based on the 
draft Framework. 

BACKGROUND TO THE REPORT 

Climate change and the rapid depletion of natural resources are beginning to significantly impact on 

the way people think and do business:  

‘It doesn’t matter whether you are a climate change believer or sceptic, if 
you believe that climate change is the result of human activity or a natural 
cycle, or if you believe the predicted effects of climate change are over or 
understated…the perception and reaction to climate change is real and is 
now an important business driver in Australia.’  

(Dr Paul Campbell, GREEN IT Special Interest Group) 

Many companies are responding to the climate change challenge and recognising the importance of 

sustainability. The key drivers include: 

 Rising economic costs associated with climate change—for example, several large insurers 

now list climate change as a top risk along with terrorism and intellectual property threats. 

 New markets growing around greenhouse gas emissions, from carbon credit trading to 

countless new technologies and processes. 

 Capital markets directing funds toward sustainable businesses and redefining fiduciary 

responsibilities for corporate boards. 

 Global supply chains responding to changing regulatory requirements and purchasing 

demands.  

 Companies (and nations) seeking to capture first mover competitive advantage by 

developing, deploying and selling low emission services and products.  (NSW Department of 

Education and Training (2007) p5) 

These changes have significant implications for the VET sector. Changing work practices, new 

technologies, innovation and changes in workplace culture and behaviour will all require workers 

with ‘green’ skills and knowledge.  

‘There is undoubtedly a place for education for sustainability in VET policy 
and practice. In fact, if vocational education and training is to remain 
relevant in the changing workplace and community in general, the 
integration of sustainability education in policy and practice should become 
mandatory’. 

Finding the common ground: Is there a place for sustainability education in VET?  
NCVER 2007 
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In response to the growing importance of sustainability and the demand for appropriate skills to 

support it, the former Ministerial Council for Vocational and Technical Education requested that the 

National Quality Council (NQC) ‘give priority to developing appropriate standards as part of the AQTF 

for voluntary certification of RTOs as providers of Green Skills’1. The NQC interpreted this to be a 

voluntary framework of standards against which RTOs can demonstrate their capacity and capability 

to teach and assess skills for sustainability.  

While there is potential in the future to broaden the scope of the framework to also recognise RTOs’ 

commitment to environmental sustainability in terms of how they conduct themselves as an 

organisation, at the moment the framework focuses only on quality training in skills for 

sustainability. 

This report is the final result of work by Ithaca Group to develop that framework. As well as 

presenting the ‘Skills for Sustainability Standards Framework’, it includes:   

 a description of the approach that was taken to develop the framework; 

 a summary of the market and desk research that informed the framework;  

 recommendations about terminology and branding; 

 outcomes of consultations with stakeholders; and 

Our approach 

The Skills for Sustainability Standards Framework was developed through the following process:  

 initial consultations—with employers, employer representatives, representatives of 

Environment and Education Departments at state and national level and some providers of 

skills for sustainability to gain a sense of who might use a standards framework, for what 

purposes and what the potential benefits to them might be; 

 desk research— into some of the thinking, activities and approaches being used to develop 

skills for sustainability both in Australia and overseas;  

 developing standards—based on our research and consultations, identifying the things that 

people look for in high quality provision of training in skills for sustainability. These were 

tested with a number of RTOs and then rewritten to align with the AQTF Excellence Criteria; 

 consultations with stakeholders—to test the draft framework and its proposed 

implementation; and  

 finalising standards and options for piloting—to address the feedback from stakeholders and 

develop recommendations for the piloting of the framework. 

Demand for a skills for sustainability framework 

Research indicates that a growing proportion of individuals and businesses accept that climate 

change is real and that they have to do something about it. Many employers are highly conscious of 

                                                   

1 Letter from Deputy Secretary DEEWR to NQC Chair, 1 December 2008  
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the need for green skills in the near future—and once they work out what they need, they will 

expect the VET sector to deliver. According to Australian Industry Group surveys of member training 

activity, the global financial crisis has led to an increased investment in training existing staff. As a 

result of their recent experience of deep skills shortages, employers have been reluctant to shed 

skilled staff and despite the need to cut costs, have responded to slowing demand by using time to 

invest in upskilling their existing workforce, which includes upskilling in greenskills.   

What is also apparent is that employers are interested in green skills and skill sets, not necessarily 

green qualifications or green RTOs. They are less concerned about the sustainability credentials of 

the RTO delivering training than they are about the quality of the training program. They want to 

know that it will equip trainees with the necessary green skills and is taught by teachers with up to 

date experience and skills in a specific industry sector.  

At the same time as employers and individuals becoming increasingly aware of the need for green 

skills, government and the VET sector are also leading the way. Industry Skills Councils are working 

to identify and incorporate into Training Packages the skills needed for environmental sustainability. 

And now the national green skills agreement will mandate that green skills be incorporated into all 

training packages, so that by 2011 or 2012, all new VET students will train in green skills whether 

they choose to or not.  

The long term need for green skills will be met by this integration of green skills into all training 

packages and the delivery of these, like any other skill area, will be quality assured through the AQTF 

Essential Standards. Where a ‘green skills’ standards framework can add value therefore is through 

an excellence focus, recognising those providers who go above and beyond the mandated standards 

for training and assessment. 

It is also worth noting that a significant proportion of the qualified current workforce that will be 

around for the next 20 - 40 years will not have been trained through ‘greened’ training packages, 

leading to a demand for training designed specifically to ‘green up’ the skills of people in specific 

trades and technical and managerial jobs. 

The framework will be particularly valuable in the short to medium term while there is a growing 

market demand for sustainability skills training, a burgeoning number of courses to meet that 

demand and associated confusion as to what comprises quality training in this area. The framework 

has the potential to provide users of the VET system—students, industry and employers, with a way 

of recognising quality training (provided the framework is adequately promoted and potential users 

educated as to its meaning). At the same time, it will provide RTOs with some guidance and 

benchmarks as to what constitutes quality in sustainability skills training, and an incentive to review 

and improve their practice in this area. 

TERMINOLOGY AND BRANDING  

The brief for this project encompassed developing recommendations around the ‘branding’ of the 

scheme and whether ‘green skills’ is the appropriate terminology. The other commonly used 

terminology is ‘skills for sustainability’, and indeed, the terms are often used interchangeably.  

Our research and consultations indicated that the term ‘green skills’ has quickly become part of the 

lexicon of employers and industries, but that it is not universally supported. As pointed out in the 

Industry Skills Councils’ report on Environmental Sustainability and in many of the consultations, the 
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term ‘green’ has negative connotations in some sectors (including the increasingly common term 

‘green wash’), and in some industries, the notion of ‘green’ is not easy to relate to.  

‘Skills for sustainability’ is a broader term than ‘green skills’ and can encompass not just the 

technical skills but also the mindsets, perceptions and values that underpin sustainable approaches. 

In addition, the terminology has been adopted elsewhere in the VET sector, for example, in policy 

documents and for the ‘Skills for Sustainability’ training award. 

For these reasons, we have used ‘Skills for Sustainability’ in the title of the framework. Consultations 

confirmed that this is the more appropriate terminology, provided the term is clearly defined.  

We suggest that the definition used for the Skills for Sustainability Standards Framework should be 

consistent with the definition adopted for the National Green Skills Agreement, which is:   

 “Skills for sustainability, also known as green skills, are the technical skills, 
knowledge, values and attitudes needed in the workforce to develop and 
support sustainable social, economic and environmental outcomes in 
business, industry and the community.” 

UNDERPINNING PRINCIPLES 

The initial draft framework was based on our research of existing standards, frameworks and 

approaches being used in Australia and overseas regarding skills for sustainability and also on our 

initial consultations. From the research and consultations we extracted and summarised some key 

principles which underpin the framework. They are as follows:  

Institutional leadership and institution-wide capacity are crucial  

A key theme in the research is the importance of institutional leadership and institution-wide 

capacity to deliver successful education for sustainability. This is an emphasis of the ‘American 

College & University Presidents Climate Commitment’ which is an initiative to encourage America’s 

colleges and universities to show leadership by making campuses climate neutral and by providing 

education and leadership that will equip the future workforce to successfully reverse global 

warming.  

While that agenda is broader than the Skills for Sustainability Standards Framework, some of the 

resources supporting the campaign are relevant. In particular, they highlight that a sustainability 

initiative will only be successful if the capacity of the whole institute is addressed. This includes:  

 Demonstrated support of senior administrators and leaders—that individuals in leadership 

positions understand the importance of sustainability, believe it to be a key institutional 

success factor, and provide support for sustainability efforts through value statements, 

resources or new administrative structures. 

 Collaborative leadership—that all stakeholders and leaders across the organization are 

involved in the initiative from the beginning. 
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 Shared, compelling and clear vision and strategy—that there is a shared vision and 

implementation strategy that people have had the opportunity to contribute to across the 

organization. 

 Enabled stakeholders—that people are equipped with the knowledge, skills and authority 

required to implement the strategy. 

 Assessment mechanisms—that processes are in place to monitor and assess progress and to 

continually refine and improve the strategy as required. 

 Informed stakeholders—that stakeholders are kept up to date with the strategy and 

progress in implementing it.   

Change towards sustainability has implications for the core of the institutional culture and needs to 

influence decisions, procedures and practice at all levels. It calls for an integrated and holistic 

approach.  

For education institutions to more deeply address sustainability there is a 
need to link campus management to research, curriculum and administrative 
practice, such that sustainability is embedded across every aspect of 
institutional operations in a synergistic way.(Tilbury et al. (2005) p1)  

It appears from the research though, that whole-of-institution approaches are rare at the moment 

and that few institutions are addressing sustainability in a comprehensive way.  

Skills for sustainability are generic and also specific 

To address environmental challenges usually requires people to think broadly and to have a generic 

understanding of systems, connections, patterns and causes. The challenges themselves often have 

social, scientific, cultural, economic and ethical dimensions, all of which need to be taken into 

account. In that sense, there are generic skills for sustainability that apply across a range of 

environmental challenges. 

These generic skills can be defined in a number of ways. A university and industry summit convened 

by the National Environmental Education Council in 2001 at Macquarie University identified generic 

skills required for sustainability as:   

 Dealing with complexity and uncertainty 

 Critical, systemic and futures thinking 

 Action-oriented skills to motivate and manage change 

 Stakeholder engagement skills and an appreciation for multi-cultural understanding; and 

 Practical problem-solving and project management skills. 

In addition to these generic skills, there are also skills that are specific to particular jobs and 

industries. In their report on environmental sustainability, the Industry Skills Councils propose that 

one of the guiding principles to underpin all VET activity be that environmental sustainability be 

approached in a manner that is specific to the needs of the job and the industry within which the 

employee works. Their view is that skill needs will differ from industry to industry and job to job and 
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must be addressed in a meaningful and relevant way to ensure the appropriate deployment of new 

technologies and work practices.  

They also make the point that environmental sustainability skill needs emerge in an incremental way 

and at different rates from industry to industry. The drivers for each industry are different and 

priorities for change vary accordingly.  

Educating for sustainability calls for a range of delivery techniques 

Researchers into sustainability education in higher education have come to the conclusion that 

addressing sustainability in curriculum requires much more than adding in content. They advocate 

approaches that help students to construct knowledge through the learning experience (Tilbury et al 

(2005) p15). 

The Industry Skills Council report also points out that environmental sustainability outcomes are also 

likely to require trainers to engage a range of delivery techniques to ensure that key learnings are 

achieved. These include experiential learning, action research, project based learning and other 

learner-directed processes that contribute to competency-based learning.   

Some argue that the trend to date, particularly in higher education, has been to largely focus on 

learning about sustainability rather than engaging students in a process of inquiry that equips them 

for change towards sustainability. This involves developing student’s skills in ‘critical reflection’, 

systemic thinking as well as action-oriented skills for change.  

Collaboration and networks are important 

Many training organisations are already aware of the need to engage industry and other 

stakeholders to ensure they deliver training that meets their needs. This is all the more important in 

developing leading edge skills for sustainability. Several authors discuss the benefits of strong and 

formalised partnerships in driving change towards sustainability.  

The NSW Environmental Education Plan also recommends that organisations review their program 

planning and delivery to ensure that partnerships and networks are fully used to increase the 

effectiveness of programs, reduce duplication and maximise the efficient use of limited resources. 

The knowledge and skills of staff are critical  

Even with sustainability competencies embedded in Training Packages, the effective implementation 

of those competencies requires adequately skilled trainers and assessors. RTOs need to offer 

targeted and up-to-date professional development to ensure trainers and assessors can deliver on 

the new skills and knowledge that are needed with environmental sustainability. And being an 

evolving field of expertise, this professional development will need to be ongoing to ensure that 

practitioners are keeping up with the changes.  

Committed RTOs will also prioritise knowledge of sustainability in their hiring, tenure and 

promotional systems. 
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Feedback from consultations 

The following key messages arose from consultations on the development of the framework and on 

the draft framework. A list of those consulted can be found in Attachment A. 

Criteria and elements 

Consultations confirmed that the criteria and elements included in the framework were appropriate, 

although greater clarity is needed to ensure they are interpreted consistently. For example, specific 

terms such as “sustainability” need to be clearly defined, and guidance provided as to how elements 

might be measured. However, the elements still need to be sufficiently broad to allow for 

differences in approaches to skills for sustainability between RTOs and industry areas. 

A very strong message arising from consultations with RTOs was that the exclusion of elements 

regarding the sustainability of the training organisation’s operations will undermine the framework. 

This was not an issue for the employers and industry representatives consulted, as they are more 

concerned about the quality of the skills being developed and less about the ‘green-ness’ of the RTO 

itself. However, RTO staff emphasised that evidence of ‘walking the talk’ is essential for practitioners 

to be able to model the kinds of behaviours and skills they are trying to develop in their students. 

There is room within the existing framework to easily expand the criteria to include elements 

relating to sustainable business practices should this be desired in the future.  

Value of the framework 

Representatives of RTOs that are already committed to addressing sustainability through their 

training provision felt that there was great value to be gained from the Skills for Sustainability 

Standards Framework. The value was seen predominantly in terms of market advantage, and to a 

lesser extent, in terms of providing leadership within the VET sector.  

Employers consulted felt that the framework was a valuable way of encouraging RTOs to take action 

on skills for sustainability. 

Those RTOs that did not see sustainability as relevant to the areas of training they were delivering 

did not see value in the framework. 

Almost all of the people consulted pointed out that in order for the framework to provide value, it 

needs to be considered of value by employers, students and other users of the training system. This 

means that the framework must be supported by education of meaning and purpose of the 

framework and the ‘green tick’ and promotion of the framework to build demand. Employers 

emphasised that any explanation of the framework needs to use simple and unambiguous language. 

The ‘green tick’ was considered to be a useful visual aid for promoting the framework and the 

courses or qualifications it is applied to, as long as its meaning was made clear. 

RTO representatives also highlighted that for the framework to provide value, the costs involved in 

being evaluated against the framework, including the time taken to monitor and report on the 

various elements, need to not be onerous and be in line with the likely benefits to be gained. 
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Another suggestion raised in consultations is that to add value to RTOs and the VET system, the 

framework should be supported by opportunities for celebrations of achievements and for further 

investigation and learning around skills for sustainability. 

Credibility 

Another clear message arising from consultations is that the value and success of the Skills for 

Sustainability Standards Framework will also depend on the consistency of application and 

adherence to the standards. This requires establishing clear benchmarks that achieve a balance 

between encouraging RTOs to participate, and setting a sufficiently high standard to encourage 

continuous improvement.  

It also requires ongoing regulation and monitoring to ensure that RTOs continue to adhere to the 

‘green tick’ standards.  

As several respondents pointed out, if the benchmarks are set too low to be meaningful, are 

inconsistently applied, or not monitored, credibility will be lost (like the use of the term ‘free range’ 

which is currently in the media spotlight). 

THE FRAMEWORK  

The underpinning principles above, together with conversations with representatives of RTOs and 

employers, generated a series of elements considered essential to excellent delivery of training in 

skills for sustainability. These were then adapted to align with the AQTF Standards Framework and 

arranged under the same five headings as the AQTF Excellence Criteria: 

 Leadership 

 Learning and Assessment 

 People Development 

 Relationship Management 

 Integrated Information Management  

The criteria and elements were further refined following consultation on the draft framework. The 

complete framework can be found on page 11. 

Although the criteria and elements of the Skills for Sustainability framework differ from those in the 

AQTF Excellence Criteria, there are links between the two that can provide a pathway for RTOs that 

wish to be evaluated under both schemes. 

The scope of the framework 

As agreed by the NQC, RTOs will be evaluated on their overall approach and commitment to the 

development of skills for sustainability, as well as their practices in specific areas in which their 

training and assessment delivery incorporates a focus on skills for sustainability. The framework 

does not encompass the sustainability of an organisation’s operating procedures. 
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Eligibility for evaluation 

Any RTO delivering training that incorporates skills for sustainability can apply to be evaluated 

against the standards.  

While the AQTF Excellence Criteria apply to an RTO as a whole, we propose that a ‘green tick’ be 

applied not to the RTO but to individual courses and qualifications they offer. Our analysis of 

demand for a ‘green skills’ framework showed that users of the system are interested in knowing 

which RTOs excel in providing specific green skills training in their particular field of interest. A 

‘green tick’ applied to individual courses and qualifications would be more meaningful to them.  

Also, RTOs are unlikely in the short to medium term, to ‘green up’ the entire scope of their courses. 

They are more likely to ‘green up’ particular courses to follow demand. If the skills for sustainability 

framework were to attach to the RTO, decisions would need to be made about what proportion of 

courses they offer have to be ‘greened up’ in order for the RTO to be eligible for a green tick. An 

appropriate proportion would be difficult to ascertain and to measure.  

For these reasons, we propose that RTOs identify in their application the industry areas, faculties, 

qualifications, skill sets or units of competency that they wish to have included within the scope of 

their skills for sustainability evaluation.  For example, one RTO may wish to include the whole of its 

Construction and Hospitality departments in its scope, another may wish to include only a single 

accredited course in carbon accounting, or a number of specific units of competency for up-skilling 

builders in ‘green building’.  

Importantly, all RTOs will still be expected to demonstrate institutional commitment to the 

development of skills for sustainability, regardless of the scope of their application. 

The evaluation process 

The proposed evaluation process will commence with a self-evaluation conducted by the RTO. Those 

that wish to apply (at cost) for formal recognition can then submit their self-evaluation for review by 

an external evaluation panel. 

Trials of the AQTF Excellence Criteria have shown the self-evaluation stage to be a valuable process 

for the RTO to undertake, regardless of whether they continue to the external evaluation stage. 

Outcomes of an evaluation 

RTOs that are deemed through the external review to have successfully met the standards against all 

five criteria will receive a ‘Green Tick’.  This Green Tick will be accompanied by a list of those industry 

areas, faculties, qualifications, skill sets or units of competency that are included in the scope of the 

Green Tick. 
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SKILLS FOR SUSTAINABILITY STANDARDS FRAMEWORK 

Criterion 1. 

Leadership 

The RTO demonstrates a 

strategic focus on and 

commitment to delivering skills 

for sustainability. 

Criterion 2. 

Learning and Assessment 

The RTO achieves learning and 

assessment outcomes that 

meet or exceed client, industry, 

government and community 

demands for skills for 

sustainability. 

Criterion 3. 

People Development 

The RTO maintains a workforce 

that is skilled and capable of 

delivering best practice 

outcomes in skills for 

sustainability. 

Criterion 4. 

Relationship Management 

The RTO fosters alliances and 

partnerships that support the 

achievement of best practice 

outcomes in skills for 

sustainability. 

Criterion 5. 

Integrated Information 

Management 

The RTO manages information 

to continuously improve its 

performance in the delivery of 

skills for sustainability. 

Element 1.1 

Established strategic direction 

and plan for delivering skills for 

sustainability, and effective 

implementation of the plan. 

 

Element 2.1 

Use of planning, design and 

review processes to ensure 

training and assessment 

strategies are responsive to 

latest theory, research, 

technology and client needs in 

sustainability. 

Element 3.1 

Use of effective workforce 

planning and recruitment 

strategies to develop and 

maintain capability in the 

delivery of skills for 

sustainability. 

Element 4.1 

Clear understanding of client 

needs and expectations for 

skills for sustainability. 

 

Element 5.1 

Established systems for 

managing and sharing 

knowledge regarding skills for 

sustainability. 

Element 1.2 

Demonstrated organisational 

commitment and collaboration 

in the delivery of skills for 

sustainability. 

Element 2.2 

Use of best practice resources 

equipment, pedagogy and 

delivery methods to support 

delivery of skills for 

sustainability. 

Element 3.2 

Ongoing development of staff 

knowledge and expertise in the 

delivery of skills for 

sustainability. 

Element 4.2 

Creation and management of 

alliances and partnerships that 

contribute to best practice in 

the delivery of skills for 

sustainability. 

Element 5.2 

Setting and achievement of 

targets for the delivery of skills 

for sustainability, and collection 

and use of data to inform 

continuous improvement. 

 

EXCELLENCE IN  
SKILLS FOR SUSTAINABILITY 
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RECOMMENDATIONS FOR PILOTING THE FRAMEWORK 

The piloting process 

One of the difficulties in implementing this framework is that sustainability is a relatively new and 

rapidly changing field. There appear to be relatively small numbers of RTOs undertaking pioneering 

work in this area, and there is no common understanding of what comprises best practice. This 

supports the strong message arising from consultations of the need for clarity about what is required 

to satisfactorily address the framework elements and to achieve the green tick.   

We suggest therefore that the focus of the pilot phase should be on collecting information that will 

enable appropriate benchmarks to be established and supporting tools and guides for future 

evaluations to be developed. An example of the type of benchmarking tool that might be developed 

through the pilot process is included in Attachment B. 

We recommend that the pilot phase involve: 

 inviting a select number of RTOs (around six) to participate in the pilot; 

 RTOs going through a process of self-evaluation as they would for the AQTF Excellence 

Criteria;  

 meeting with each RTO at the end of the self-evaluation stage to explore issues such as 

interpretation of criteria and elements, provision of relevant evidence and scope of the 

application of the green tick; 

 using the same evaluation team (comprising a minimum of 2 evaluators) across all pilot 

evaluations and after the completion of the external evaluation, working with them to: 

- determine benchmarks; 

- identify a range of examples of what the elements mean in practice and what 

appropriate evidence might be; and 

- identify differences in interpretation of criteria and elements. 

 identifying examples of good practice that could be used to provide guidance to RTOs 

participating in the framework in the future. 

Evaluation will be a key component of the pilot phase; commencing at the beginning of the pilot 

phase and incorporating analysis of all of the issues identified above. 

The evaluation process 

While it is commonly agreed that the evaluation process should commence with the completion of a 

self-evaluation by the RTO, there are two options for the external evaluation: 

1. A desktop review by the external evaluators, followed by a site visit by the team. This would 

add to the visible credibility of the scheme, but significantly increase the cost of each 

evaluation. 

2. Completing the external evaluation through a desktop review, with verification of evidence 

through phone interviews with relevant stakeholders. This would lower the cost of the 
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evaluation and remove accessibility issues. However, not conducting a site visit could 

possibly pose a risk to the credibility of the scheme. 

The Skills for Sustainability Action Group determined that a site visit was an important aspect to 

include in the evaluation process in order to maintain credibility of the scheme. 

Selecting RTOs 

We recommend that RTOs that are already demonstrating commitment to and good practice in the 

provision of skills for sustainability be invited to participate in the pilot, in order that reasonable 

benchmarks can be established. 

We suggest that a variety of public and private, large and small providers be selected in order to 

explore how the criteria and elements might be interpreted and implemented in different contexts 

and industry areas. 

Selecting evaluators 

The focus of the framework is on excellence of training delivery and support for the development of 

skills for sustainability. Teams of evaluators therefore need to contain expertise in both delivery and 

best practice in sustainability. We recommend that evaluation teams comprise one member with 

expertise in incorporating sustainability into VET provision, and one member with sustainability 

expertise relevant to the scope of the RTO’s application. 

An option raised in consultations is to provide an opportunity for developing partnerships with 

industry, for example by involving CSIRO staff as an additional team member in evaluations or by 

seeking nominees with appropriate expertise through the Industry Skills Councils. 

Education and promotion 

An essential part of the pilot process will be to develop a strategy for educating users of the 

framework (e.g. employers, students, careers advisors) about the meaning and purpose of the 

‘green tick’.  

CONCLUDING COMMENTS 

Even in the space of the few months we have been working on this framework, the green skills 

agenda has moved ahead significantly. A new national Green Skills Agreement is being finalised, 

Training Packages are being updated, and from our conversations with RTOs it seems that more and 

more are recognising the importance of skills for sustainability and acting to update their courses.  

We believe the framework is being developed at just the right time and has the potential to be an 

extremely useful tool for encouraging RTOs to meet high standards in their provision of skills for 

sustainability. It will also give employers and individuals a way of distinguishing high quality training 

products, services and providers in the area of sustainability. 

Having said that, we also believe that the framework will only be valuable if people know it exists 

and understand what it measures. Developing the standards has been relatively straightforward. The 



Page 13 of 17 

challenge remaining is to adequately invest in promoting the framework and educating RTOs, 

employers, students, parents and career advisors about what it stands for and how it works.     
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Attachment A: Consultation List 

Representatives from the following RTOs: 

Australian Institute of Management 

Far North Queensland Institute of TAFE 

First Impressions Resources 

Rural Industries Skills Training 

SkillsTech Australia 

Sunshine Coast Institute of TAFE 

Swinburne University of Technology 

Anonymous survey respondents x 4 

Representatives from the following organisations: 

Australian Council for Private Education and Training 

Australian Industry Group 

Department of Education and Training - Training and International Quality (QLD) 

Department of Education and Training (NSW) 

Department of Environment, Climate Change and Water (NSW) 

Master Builders Association of Victoria 

National Centre for Sustainability 

One Steel 

Skills Tasmania 

Members of the Skills for Sustainability Action Group representing: 

ACT Department of Education and Training 

Australian Chamber of Commerce and Industry 

Australian Council for Private Education and Training 

Australian Council of Trade Unions 

Australian Industry Group 

Department of Education, Employment and Workplace Relations 

Industry Skills Councils 

National Centre for Sustainability, Swinburne University 

National Farmers’ Federation 
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NSW Department of Education and Training 

QLD Department of Education and Training 

TAFE Directors Australia 
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ATTACHMENT B – EXAMPLE OF BENCHMARKING 

 
 
 

Criterion 1.  

Leadership 

The RTO demonstrates a strategic focus on and commitment to delivering 

skills for sustainability 

 Commencing Developing Committed Excelling 

G1.1  

Established strategic 

direction and plan for 

delivering skills for 

sustainability, and 

effective 

implementation of the 

plan 

The need to 

develop a 

vision/strategic 

direction and plan 

has been 

identified and 

scoping 

commenced 

A vision/ strategic 

direction has 

been established 

and an 

implementation 

of the plan 

commenced 

The vision/ 

strategic 

direction and 

plan have been 

widely 

communicated 

and 

implementation 

is producing 

results 

The vision and 

plan are part of 

the 

organisation’s 

core strategic 

direction, and 

results are used 

to inform 

ongoing 

planning 

G1.2 

Demonstrated 

organisational 

commitment and 

collaboration in the 

delivery of skills for 

sustainability 

The need for 

organisational 

leadership has 

been identified 

and scoping 

commenced 

Organisational 

commitment is 

evident and roles 

and 

responsibilities 

are identified 

Commitment 

and 

collaboration 

are evident 

across the 

organisation 

Commitment to 

the delivery of 

skills for 

sustainability is 

a core part of 

organisational 

culture 

 


