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the tool and/or the severity of judgements.

In this Guide moderator means a person responsible for carrying out moderation
processes. A moderator may be external or internal to the organisation.

A quality assurance process for checking the relevance and clarity of the tool prior to use
with other colleagues (i.e. who have expertise within the Units of Competency and/or
assessment tool development). This may involve examining whether the content of the
tool is correct and relevant to industry, the unit(s) f; the instructions are clear for
candidates and assessors and that there is not potential bias within the design of the tool.

A type of reliability which is concerned with determining the equivalence of two alternative
forms of a task.

A quality assurance process for checking the appropriateness of the tool with
representatives from the target group This may involve administering the tool with a small
number of individuals (who are representative of the target group) and gathering feedback
on both their performance and perceptions of the task. Piloting can help determine the
appropriateness of the amount of time to complete the task, the clarity of the instructions,
the task demands (i.e. whether it is too difficult or easy to perform) and its perceived
relevance to the workplace.

A form of criterion validity concerned with the ability of the assessment outcomes to
accurately predict the future performance of the candidate.

To ensure quality outcomes, assessments should be:

= Fair

= Flexible

= Valid

= Reliable

= Sufficient.

Concerned with establishing appropriate circumstances for assessment to take place. It is
an input approach to assessment quality management.

Concerned with monitoring, and where necessary, making adjustments to decisions
made by assessors prior to the finalisation of assessment results/outcomes. It is referred
to as an active approach to assessment quality management.

Concerned with the review of the assessment tools, procedure and outcomes to make
improvements for future use. It is referred to as a retrospective approach to assessment
quality management.

Adjustments that can be made to the way in which evidence of candidate performance
can be collected. Whilst reasonable adjustments can be made in terms of the way in
which evidence of performance is gathered, the evidence criteria for making
competent/not yet competent decisions [and/or awarding grades] should not be altered in
any way. That is, the standards expected should be the same irrespective of the group
and/or individual being assessed, otherwise comparability of standards will be
compromised.

One of the principles of assessment. There are five types of reliability: interal
consistency, parallel forms, split-half, inter-rater and intra rater. In general, reliability is an
estimate of how accurate or precise the task is as a measurement instrument. Reliability
is concerned with how much error is included in the evidence.

Concerned with gauging the likelihood of unexpected and/or unfortunate
consequences. For example, determining the level of risk (e.g. in terms of safety,
costs, equity etc) of assessing someone as competent when in actual fact they are
not yet competent, and or vice versa.

The potential factors that may increase the risk associated with the assessment.
These factors should be considered when selecting a representative sample for
validation and/or moderation. Risk factors may include safety (eg potential danger
to clients from an incorrect judgement), equity (eg. outcomes impacting on highly
competitive selection procedures), human capacity (eg experience and expertise
of assessors) etc.

They are formally defined as scoring guides, consisting of specific pre-established
performance indicators, used in judging the quality of candidate work on
performance assessments. They tend to be designed using behaviourally anchored
rating scales in which each point on the rating scale is accompanied by a
description of increasing levels of proficiency along a developmental continuum of
competence.

These are closely related to the principles of assessment and provide guidance on
the collection of evidence to ensure that it is valid, sufficient, authentic and current.
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Sampling is the process of selecting material to use in validation and/or moderation.

Type of reliability which is concerned with the internal consistency of a test, where the
candidate sits the one test, which is subsequently split into two tests during the scoring
process.

Individuals or organisations affected by, or who may influence, the assessment outcomes.
These may include candidates, assessors, employers, other RTOs etc. Each stakeholder
group will have their own reporting needs in relation to the outcomes of the assessment.

It is a subset of criterion referencing which requires the development and use of scoring
rubrics that are expressed in the form of ordered, transparent descriptions of quality
performance that are specific to the unit(s) of competency; underpinned by a theory of
learning; and are hierarchical and sequential. Subject matter experts unpack the unit(s) of
competency to develop the frameworks where levels of performance are defined along a
developmental continuum of increasing proficiency and used for interpretative purposes
to infer a competency decision. The developmental continuum describes the typical
patterns of skills and knowledge displayed by individuals as they progress from novice to
expert in a specific area. Along this developmental continuum, a series of cut-points can
be made for determining grades (e.g. A, B, C or D etc) as well as the cut-point for making
competent/not yet competent decisions.

One of the principles of assessment and also one of the rules of evidence. Sufficiency
relates to the quality and quantity of evidence assessed. It requires collection of enough
appropriate evidence to ensure that all aspects of competency have been satisfied and
that competency can be demonstrated repeatedly. Supplementary sources of evidence
may be necessary. The specific evidence requirements of each Unit of Competency
provide advice on sufficiency.

This refers to the group of individuals that the assessment tool has been designed
for. The description of the target group could include any background
characteristics of the group (such as literacy and numeracy) that may assist other
assessors to determine whether the tool could be applied to other similar groups of
individuals.

A quality assurance process for checking that the assessment tool will produce
valid and reliable evidence to satisfy the purpose of the assessment and the
reporting needs of the key stakeholder groups. A trial is often referred to as a
‘dress rehearsal’ in which the tool is administered to a group of individuals who are
representative of the target group. The information gathered from the trial can be
used to determine the cost-effectiveness, fairness, flexibility, validity and reliability
of the assessment prior to use.

The cut point between varying levels of achievement. For example, the point in
which performance crosses over from a ‘competent’ performance to a ‘not yet
competent’ performance.

Specification of industry knowledge and skill and the application of that knowledge and
skill to the standard of performance expected in the workplace.

Validation is a quality review process. It involves checking that the assessment
tools produced valid, reliable, sufficient, current and authentic evidence to enable
reasonable judgements to be made as to whether the requirements of the relevant
aspects of the Training Package or accredited course had been met. It includes
reviewing and making recommendations for future improvements to the
assessment tool, process and/or outcomes.

In this Guide a validator refers to a member of the validation panel who is
responsible for carrying out validation processes. The validator may be internal or
external to the organisation.

One of the principles of assessment. There are five major types of validity: face,
content, criterion (i.e. predictive and concurrent), construct and consequential. In

% An assessment tool includes the following components: the context and conditions for the assessment, the tasks to
be administered to the candidate, an outline of the evidence to be gathered from the candidate and the criteria used
for judging the quality of performance (i.e. the assessment decision making rules). It also includes the administration,
recording and reporting requirements.

GUIDE FOR DEVELOPING ASSESSMENT TOOLS

PAGE 27



NQC | GUIDE FOR DEVELOPING ASSESSMENT TOOLS

general, validity is concerned with the appropriateness of the inferences, use and
consequences that result from the assessment. In simple terms, it is concerned
with the extent to which an assessment decision about a candidate (e.qg.
competent/not yet competent, a grade and/or a mark), based on the evidence of
performance by the candidate, is justified. It requires determining conditions that
weaken the truthfulness of the decision, exploring alternative explanations for good
or poor performance, and feeding them back into the assessment process to
reduce errors when making inferences about competence. Unlike reliability, validity
is not simply a property of the assessment tool. As such, an assessment tool
designed for a particular purpose and target group may not necessarily lead to valid
interpretations of performance and assessment decisions if the tool was used for a
different purpose and/or target group.
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